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What is the TEAM Tool?

● Reflection cycles are voluntary and non-evaluative and 
therefore provide supportive professional 
development. They allow all instructors, regardless of 
prior knowledge, confidence, or experience, to work 
gradually and continuously to improve their instruction 
at a sustainable pace.

● Reflection cycles are low-cost and facilitated in-house 
with individual instructors as the unit of change. 

● Thus, reflection cycles are a professional development 
tool that can help close opportunity gaps and allow 
more students, particularly those from historically 
marginalized population groups, to succeed in 
university mathematics courses. 

● This could lead to improved degree completion rates, 
improved diversity in the STEM workforce, and 
improved social mobility for historically marginalized 
populations in STEM.

● With evidence amassing on the benefits of equity-
minded active learning, increasing numbers of 
mathematics instructors aspire to transform their 
teaching. [2]

● Even when an instructor desires to improve, 
instructional transformation is difficult. [3]

● Effective professional development is a tool for 
supporting instructor improvement. [1]

● Among many professional development activities, our 
project implements reflection cycles to support 
instructors to set goals and reflect as they gradually 
and sustainably transform their instruction to be more 
equity-minded and active. [4]

● The Teaching Equity-minded and Active Mathematics 
Tool (TEAM Tool) is a student-developed literature-
informed tool to support faculty to set goals and reflect 
as they gradually improve their instruction to be more 
equity-minded and active. [5] 

● The TEAM Tool consists of twenty teaching practices, 
divided into two categories of ten teaching practices 
each.

            Category 1: Builds an Inclusive Classroom 
                               Community for Every Student
            Category 2: Provides Every Student the 
                               Opportunity and Support to Learn 
                               Mathematics Content
● Each teaching practice contains several strategies for 

classroom enactment.
● The TEAM Tool can be accessed using the QR code 

below.

● A reflection cycle consists of three phases: planning, 
implementation, and debrief. 

● Reflection cycle participation is voluntary and reflection 
cycles are always non-evaluative. 

● Reflection cycles can be researcher-facilitated or peer-
facilitated. 

● Multiple reflection cycles can be scheduled to continue 
working on the same goals or to set new goals.

● A reflection cycle is depicted in the center column.
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Researcher-Facilitated Reflection Cycles Peer-Facilitated Reflection Cycles

a trained student researcher leads an instructor in a 
reflection cycle

instructors pair up and each lead a reflection cycle for 
the other

Spring 2022 – Spring 2024 Spring 2024

28
total researcher-facilitated reflection cycles conducted

5
total peer-facilitated reflection cycles conducted

16
distinct instructor participants in 

researcher-facilitated reflection cycles

5
distinct instructor participants in 
peer-facilitated reflection cycles

4
greatest number of researcher-facilitated reflection 

cycles by a given instructor

1
greatest number of peer-facilitated 

reflection cycles by a given instructor

faculty ranks of researcher-facilitated 
reflection cycle participants:

5 tenured faculty
5 pre-tenure faculty
4 full-time lecturers
2 part-time lecturers
0 teaching assistants

faculty ranks of peer-facilitated 
reflection cycle participants:

0 tenured faculty
0 pre-tenure faculty
2 full-time lecturers
3 part-time lecturers
0 teaching assistants

Depiction of a Reflection Cycle

Reflection Cycle Participation


